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“no special services,” refers to those generic services available 
to any citizen within the community, even if special accommo-
dations may be necessary. An example of this form of support 
might be educational opportunities at a local community col-
lege or accessing state employment services. The middle rung of 
this model, “time-limited services,” involves specialized, short-
term services that are typically necessary because of a disability. 
Vocational rehabilitation services best illustrate this level of the 
model. “Ongoing services” constitute the third level of this early 
model. This type of ongoing employment support system was 
not widely available in the early 1980s. However, it represented 
an integral component of Will’s paradigm, and these services 
were promoted through federally funded demonstration projects 
(Halpern, 1992).

Commonly referred to as the “bridges model,” Will’s (1984) 
proposal sparked almost immediate debate and controversy from 
professionals who considered the OSERS interpretation of tran-
sition too restrictive or narrow (Brown et al., 1988; Clark & 
Knowlton, 1988; Halpern, 1985). Adult adjustment, they argued, 
must be viewed as more than just employment. We agree with 
this point of view. Halpern (1985), for example, believes it is 
wrong to focus exclusively on employment. Instead, he proposes 
that the primary goal of transition be community adjustment, 
which includes “a person’s residential environment and the ade-
quacy of his or her social and interpersonal network. These two 
dimensions are viewed as being no less important than employ-
ment” (p. 480). Thus, living successfully in the community should be the ultimate goal 
of transition. Halpern’s reconfiguration of the OSERS model is portrayed in Figure 1.6.

Today, transition is viewed in much broader terms than Will (1984) originally pro-
posed. This concept presently includes many different aspects of adult adjustment and 
participation in community life. Employment, personal competence, independent living, 
social interaction, and community adjustment are just some of the factors associated with 
the successful passage from school to adult life for secondary special education students.

Federal Definition of Transition Services
PL 108–446 (IDEA 2004) stipulates that each student with a disability is to receive 
transition services, which are defined as a coordinated set of activities for a student 
with a disability that

A.	 is designed within a results-oriented process, focused on improving the aca-
demic and functional achievement of the child with a disability to facilitate the 
child’s movement from school to postschool activities, including postsecond-
ary education, vocational training, integrated employment (including supported 
employment), continuing and adult education, adult services, independent 
living, or community participation;

B.	 is based on the child’s needs, taking into account the child’s strengths, preferences, 
and interests; and

C.	 includes instruction, related services, community experiences, the develop-
ment of employment and other postschool adult living objectives, and, when 
appropriate, acquisition of daily living skills and functional vocational evaluation. 
[20 U.S.C. § 1401 (34)]

transition services: Individualized 
and coordinated services that assist 
the adolescent with a disability to 
successfully move from school to 
postschool activities.

  FIGURE 1.6  Halpern’s Model of 
Transition Goals

SOURCE: From “Transition: A Look at the Foundations” by A. Halpern, Exceptional 
Children, 51(6), 1985, p. 481. Copyright © 1985 by the Council for Exceptional 
Children. Reprinted with permission.
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